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Multiple Choice Questions


1.1
Most teachers report their primary motivation for teaching was

a.
the value of education to society.

b.
the desire to work with young people.

c.
an interest in a particular subject.

d. the influence of their own teachers.

Answer: b Page: 2
1.2
Differences among students in regard to gender, race, ethnicity, culture, and socioeconomic status are often referred to as

a.
student variability.

b.
student diversity.

c.
cultural diversity.

d.
gender fairness.

Answer: b Page: 3 

1.3 
According to this text, which of the following factors is most important in influencing teachers’ choice of profession?

a.
Love of teaching and learning.

b.
Professional status and income.

c.
Love of teaching and children.

d.
Professional mobility and variety.

Answer: c Page: 4-5 

1.4
Mr. Norton loves English Literature, has a strong desire to learn more about the subject, and wants the opportunity to share that knowledge with students. He is drawn to teaching because of a love of

a.
the subject.

b.
students.

c.
the teaching life.

d.
the teaching-learning process.

Answer: a Page: 4
1.5
Ms. Bradham has always enjoyed school and embraced the environment that encourages a high regard for education and the life of the mind. She probably chose teaching as a profession because of a love of the

a.
teaching-learning process.

b.
teaching life.

c.
salary and associated benefits.

d.
students she teaches.

Answer: b Page: 4
1.6
During an interview with Mr. Fanning, he states that he is attracted to teaching because of a love of the teaching-learning process. Therefore, he enjoys the

a.
opportunity for teachers to have control over the lives of students.

b.
ability to apply the theoretical aspects of learning to teaching.

c.
live, spontaneous aspects of teaching.

d.
opportunity to pursue independent study in a discipline.

Answer: c Page: 4-5     

1.7
According to educational research, most people who decide to become teachers make that decision

a.
before college.

b.
during the first year of college.

c.
towards the end of their college career.

d.
after college.

Answer: a  Page: 7 

1.8
Educational research supports the fact that those who become teachers are more influenced by their teachers as

a.
subject-matter experts.

b.
coaches.

c.
disciplinarians.

d.
people.

Answer: d Page: 6      

1.9 
Teachers who leave the profession and return often state their primary reason for returning to teaching is due to

a.
a lack of promotional opportunities in their other vocation. 

b.
their work outside of teaching lacked meaning or significance.

c.
the lure of vacation time in teaching.

d.
job stability in teaching.

Answer: b Page:  6 

1.10
Jon is disturbed by the problems of contemporary North America—the erosion of the family, the increasing violence in our cities, and the hardships of poverty. To make a difference, Jon has chosen to pursue teaching as a profession. His primary reason for this choice is the

a.
desire to serve others.

b.
community support and admiration of others.

c.
availability of jobs.

d.
competitive salary.

Answer: a Page: 6     

1.11
All of the following are practical benefits of teaching except

a.
generous vacation time. 

b.
rising salaries.

c.
teachers’ hours.

d.
frequent promotions to administrative positions.

Answer: d Page: 7-8      

1.12
One area of benefits for beginning teachers that is at the same level as for more senior colleagues is

a. 
salary.

b. 
pension.

c. 
sabbatical.

d. 
vacation time.

Answer: d Page: 7-8      

1.13
All of the following are standard elements in public school system collective agreements in Canada except
a. 
salary grid based on training and experience.

b. 
sick leave and maternity leave.

c. 
extramural participation and supervision.

d. 
sabbatical and study leave.

Answer: c Page: 8
1.14
The increasing demand in Canada for teachers with personal experience in learning with disabilities or overcoming challenges of ethnic diversity arises from the importance of 

a. 
providing role models for students facing similar challenges.

b.
providing careers for groups historically under-employed.

c. 
high turnover of teachers in such classrooms.

d. 
high public interest in special education.

Answer: a Page: 8      

1.15
The aspect of schooling whose perception by the public is most likely to be influenced by the general pattern of media reporting is

a. 
violence.

b. 
class size.

c. 
curriculum.

d.
learning resources.

Answer: a Page: 9-10      

1.16
The stressful dimension of the classroom that can most be addressed by the teachers in their own classroom is

a. 
high teacher-student ratio.

b.
high student mobility.

c. 
social problems that affect learning.

d. 
classroom management.

Answer: d Page: 9-10
1.17
Effective classroom management is difficult because of all of the following except

a.
high teacher-student ratios.

b.
lack of administrative support.

c.
overcrowding.

d.
student-mobility rates.

Answer: b Page: 9-10      

1.18
One factor that can act as a positive support to schooling in a rural setting is the 

a. 
high number of multi-grade classrooms.

b. 
high level of community interest..

c. 
low socio-economic status.

d. 
low level of formal education.

Answer: b Page: 11      

1.19
Beginning teachers in inner-city schools in Toronto need to become familiar with research in family literacy of children in poverty because

a. 
youth counselors are available from school boards.

b. 
school-family-community partnerships are important for student success.

c. 
hall monitors and attendance counselors are needed.

d. 
there is a high turnover of teachers and administrators in these schools.

Answer: b Page: 11
1.20
Teen pregnancy, homelessness, poverty, family distress, child abuse, and suicide are examples of

a.
inner-city problems that primarily affect minority children and youth.

b.
socioeconomic problems that primarily affect low-income families.

c.
social problems that affect the lives and learning of children and youth.

d.
gender problems that most often affect the lives of females.

Answer: c Page: 11
1.21
Research suggests that parental involvement

a.
leads to improved achievement and attitudes toward school.

b.
leads to an increase in participation in extracurricular activities.

c.
affects the achievement level of males more than females.

d.
has little or no effect on student achievement.

Answer: a Page: 12      

1.22
Not built into teacher contracts are

a.
defined roles and responsibilities.

b.
salary expectations.

c.
after-hours or extra assignments.

d.
medical benefits packages.

Answer: c Page: 9 

1.23
Many aboriginal students in urban schools in Canada feel marginalized because of 

a. 
increasing efforts at inclusive education.

b. 
increasing urban Native population.

c. 
inability to see reflection in ethnicity of teachers.

d. 
inability to retain treaty or status rights.

Answer: c Page: 8-9      

1.24
Canada’s large land mass provides challenges in terms of 

a. 
providing equitable educational services to small and isolated communities.

b. 
attracting teachers to isolated communities. 

c. 
providing adequate support staff for teachers.

d. 
establishing partnerships between school and business leaders.

Answer: a Page: 11
1.25
Incorporating the culture and values of local communities is most urgent in schools located in

a. 
inner city.

b. 
city suburbs.

c. 
rural hamlets.

d. 
remote northern communities.

Answer: d Page: 11      

1.26
The level of student diversity due to immigration is 

a. 
equal in rural and urban areas.

b. 
declining with time.

c. 
reflective of the many nations in Europe.

d. 
most evident in large urban areas.

Answer: d Page: 11      

1.27
Dr. George Gadanidis’s research focuses on learning experiences in mathematics that offer 

a.
drills and practice.

b.
opportunities to vlog.

c.
conceptual surprise and insight.

d.
direct instruction.
Answer: c Page: 13
1.28     Parents who talk with their children, help with their homework, read to them and regularly attend teacher conferences

a.
have no real statistically significant impact on their child’s development.

b.
can help enhance their child’s ability to succeed in school.

c.
often interfere with their child’s academic, social, and developmental progress.

d.
often interfere with a teacher’s academic programming.

Answer: b Page: 12
1.29
Unpredictability in the classroom is

a. 
not always bad.

b. 
a major stumbling block for novice teachers.

c. 
a dimension of teaching that should be avoided via careful lesson planning.

d. 
a significant reason why teachers leave the profession.

Answer: a Page: 15, 18
1.30
Connie, the secondary music teacher, was very excited about the upcoming day. She was taking the sophomore class to hear the orchestra perform. After the performance, Connie was very disappointed in the behaviour of her students and lack of interest in the music. This example illustrates

a.
the limited value of field trips.

b.
the planning of an inappropriate lesson.

c.
the lack of exposure to culture for our secondary students.

d.
that the reactions of students to any given lesson cannot be guaranteed.

Answer: d Page: 15      

1.31
Using the phrase “teaching-learning process” illustrates that

a.
teaching is more important than learning.

b.
it is difficult to distinguish between teaching and learning.

c.
teaching and learning are synonymous.

d.
the process is based on a teacher-student partnership.

Answer: d Page: 16     

1.32
Ms. Sublett feels the pressure of being a teacher in that teachers are

a.
largely evaluated in terms of what their “clients” do.

b.
evaluated only in regard to what they do in the classroom.

c.
evaluated based on student input.

d.
evaluated based on feedback from parents in the community.

Answer: a Page: 15      

1.33
Ms. Duckworth, the adaptive physical education specialist, runs two miles every afternoon after school. Jason, a young boy with mild cerebral palsy, has been watching Ms. Duckworth for the past several weeks as she works out on the track. This afternoon Jason jogged two laps with Ms. Duckworth. This is an illustration of

a.
the inability to control the outcomes of a lesson.

b.
a teacher’s power to influence others by example.

c.
the drama and immediacy of teaching.

d.
the difficulty of measurement.

Answer: b Page: 15      

1.34
Mr. Evans, a fifth grade teacher in a suburban school, makes derogatory remarks to his class about inner city schools. In which of the following realities of teaching does Mr. Evans lack an understanding?

a.
The uniqueness of the teaching experience.

b.
The need for teacher-student partnership.

c.
The impact of teachers’ attitudes.

d.
The unpredictability of outcomes.

Answer: c Page: 15 

1.35
The saying “a lamp can never light another lamp unless it continues to burn its own flame” illustrates

a.
experiential learning.

b.
the teacher-student relationship.

c.
the process of teaching and learning.

d.
the importance of teachers modeling lifelong learning.

Answer: d Page: 15      

1.36
Teaching that is characterized by events that are rapidly-changing, multidimensional, and irregular is called

a.
preactive teaching.

b.
proactive teaching.

c.
direct teaching.

d.
interactive teaching.

Answer: d Page: 16 

1.37
Joyce, a secondary social studies teacher, is facilitating a passionate discussion with her seniors. She is responding to comments made by students, monitoring for signs of confusion or comprehension, and formulating questions to take the discussion to the next level. This is an illustration of

a.
preactive teaching.

b.
proactive teaching.

c.
direct teaching.

d.
interactive teaching.

Answer: d Page: 16 

1.38
Margaret’s theories and beliefs about students and how they learn, her plans for teaching, and the decisions she makes while teaching are descriptors of

a.
teachers’ thought processes.

b.
teachers’ actions.

c.
teachers’ observable effects.

d.
the constraints and opportunities of teaching.

Answer: a Page: 17      

1.39
Constraints to effective thought processes and actions can include all of the following except

a.
the physical selling of the classroom.

b.
the curriculum.

c.
salary levels of teachers.

d.
the community.

Answer: c Page: 18 

1.40
The relationships between teacher behaviour, student behaviour, and student achievement are

a.
competing.

b.
in conflict

c.
reciprocal.

d.
equal.

Answer: c Page: 18      

1.41
Because teachers are continually shaping and reshaping the lessons, events, and experiences of their students, teaching is often considered a

a.
way of being.

b.
form of empowerment.

c.
creative endeavor.

d.
live performance.

Answer: c Page: 18      

1.42
Teaching is full of surprises and classroom lessons regularly lead to unexpected questions and insights, or lessons fail despite careful planning. Therefore, teaching can be considered a

a.
live performance.

b.
form of empowerment.

c.
way of being.

d.
creative endeavor.

Answer: a Page: 18     

1.43
Martha just completed her first week of teaching. The dimension of teaching that was most immediately evident to her was

a.
the power that she has as a teacher.

b.
the opportunity to reflect on her teaching.

c.
the ability to control the factors that determine the success of her students.

d.
her influence in curricular decisions.

Answer: a Page: 18-19      

1.44
A key point in thinking about the mode of teaching referred to as “a form of empowerment” is to

a.
start out very strict and rigid in classroom management.

b.
be aware of your power and vow to do no harm with it.

c.
be consistent and prompt with reinforcements.

d.
treat everyone democratically and favor no one.

Answer: b Page: 18-19      

1.45
Which of the following statements is not true about altruism in the teaching profession?

a.
Altruistic teachers are inherently skilled in teaching.

b.
The opportunity to be altruistic is the reason many people endure teaching in demoralizing conditions.

c.
The altruistic dimension of teaching is at the heart of the motivation to teach.

d.
The altruistic dimension of teaching fuels teachers to improve their teaching.

Answer: a Page: 19      

1.46
Nathan has chosen teaching as a profession because of his tremendous dedication and concern for young people. The paycheck, the public regard, and the vacations have little to do with his decision. For Nathan, teaching is

a.
a way of being.

b.
a creative endeavor.

c.
a live performance.

d.
an opportunity to serve.

Answer: d Page: 19      

Essay

1.47
Briefly discuss three reasons why people are drawn to teaching.

1.48
Based on the information in chapter one, what are two reasons teachers decide to teach? Why do you think teachers feel strongly about these reasons?

1.49
Cite two examples of evidence that teachers’ salaries are becoming increasingly 
competitive with other occupations.
1.50
Describe five examples of social problems that affect the lives and learning of many children and youth.

1.51
Describe the six basic realities of teaching.

1.52
“The outcomes of teaching, even in the best of circumstances, are neither predictable nor 
consistent.” Provide an original example to illustrate this reality of teaching.

1.53 
Provide an overview of interactive teaching.

1.54
Briefly discuss the dimension of power in the teaching process.

1.55
What are three challenges in the teaching profession? Which one of these is of greatest concern to you? Why?

1.56
Explain the effect of high student-mobility rates on teacher-student ratios.

1.57
Why are the social problems that place students at risk not always easily 

detectable? Is it always possible for teachers to intervene? Why or why not?

1.58
Why is it important to gain support for education from families and the community?
1.59
Discuss the relative racial and ethnic diversity of the teaching force to the student population in the schools of Canada at the beginning of the 21st century.

Essay Feedback

1.47
Briefly discuss three reasons why people are drawn to teaching.

· the desire to teach emerges early  

· nurtured by positive experiences with teachers during the formative years of childhood. 

· teaching is seen as a way of making a significant contribution to the world

· experiencing the joy of helping others grow and develop 

· life as a teacher is attractive because it is exciting, varied, and stimulating.

(Pages 2-8)

1.48
Based on the information in chapter one, possible answers about why people teach include
· a love of helping and working with children.
· a love of children.
· a desire to develop and help motivate children.
· a love of teaching.

Students may identify other reasons why teachers feel strongly about teaching.

(Pages 2-8)

1.49 
Teachers’ earnings vary depending on experience. Not only are teachers’ salaries improving, but in some instances they are becoming one of the attractions for the profession. For example, in Alberta, British Columbia, and Ontario in 2014, the entry level salary ranged from $47 000 to $49 410 annually, while the salary in the tenth year of experience ranged from $81 500 to $99 300 annually (Global News, 2014). Teachers with advanced degrees or additional qualifications can expect salaries that are higher than the maximum level. (Page 8)
1.50
Many social problems affect the lives and learning of many children and youth, including substance abuse, teen pregnancy, homelessness, poverty, family distress, child abuse and neglect, violence and crime, suicide, and health problems such as fetal alcohol syndrome. (Page 11)

1.51
The six basic realities of teaching illustrate why teaching is so demanding and why it can be so exciting, rewarding and uplifting. The first reality is the unpredictability of outcomes. The outcomes of teaching, even in the best of circumstances, are neither predictable nor consistent. Creativity and planning do not necessarily ensure a successful lesson and the reactions of students to any given lesson cannot be guaranteed. 

The second reality of teaching is that it is difficult to measure what students learn as a result of being taught. The ultimate purpose of teaching is to lead the student to a greater understanding of the things of this world. However, it is very difficult, perhaps even impossible, to determine precisely what another human being does or does not understand.

A third reality is the need for a teacher-student partnership. Classroom events are “jointly produced” and depend upon a teacher-student partnership. It is the student who does the learning, and he or she is the most powerful person in the teaching-learning situation.

A fourth reality illustrates the impact of teachers’ attitudes. With the role of teacher also comes the power to influence others by example. Teachers’ attitudes toward individual students, groups of students, the subjects taught, and learning itself can have powerful effects on their students’ thinking and behaviour.

A fifth reality involves the drama and immediacy of teaching. Interactive teaching is characterized by events and face-to-face interactions with students that are rapidly changing, multidimensional, and irregular. A classroom typically does not consist of cohesive, task-oriented groups, but several small, very strong, often opposing subgroups that somehow the teacher has to rally around the common goal of learning.

Finally, the six reality is the uniqueness of the teaching experience. Teaching involves a unique mode of being between teacher and student - a mode of being that can be experienced, but not fully defined or described. What teachers do is influenced not only by their thought processes before, during, and after teaching but also by student behaviour and student achievement. This complexity contributes to the uniqueness of the teaching experience. (Pages 17-19)

1.52 
Any teacher, beginner or veteran, can give countless examples of how the outcomes of teaching are often unpredictable and inconsistent. Life in most classrooms usually proceeds on a fairly even keel - with teachers able to predict, fairly accurately, how their students will respond to lessons. Adherence to the best-laid lesson plans, however, may be accompanied by students’ blank stares, yawns of boredom, hostile acting out, or expressions of befuddlement. Responses should provide an illustration of unpredictability in the classroom. (Open-ended question)

1.53
Interactive teachings are the face-to-face interactions teachers have with students. They are often rapidly changing, multidimensional, and irregular. Teachers must be capable of thinking “on their feet,” planning, delivering, and assessing instruction during the teaching act.  (Page 16)

1.54
Power is the dimension of teaching most immediately evident to the new teacher. It is recognized in the first-grader’s awed “Teacher, is this good?” through the high school senior’s “How much will this paper count for?” Customarily, teachers get respect, at least initially, the deference deriving from their power to enhance or diminish their students’ academic status and welfare. (Page 18)

1.55 
Like all professions, teaching has undesirable or difficult aspects. Prospective teachers need to consider the challenges they face such as long working hours, classroom management and increasing violence, social problems that impact students, Canada’s rural and urban challenges, diverse populations, need for family and community support, and tech-savvy students. With greater awareness of the realities of teaching, you will be a more effective educator. (Pages 9-12)

1.56 
Many schools have high teacher-student ratios, which can make classroom management difficult. The problem of high teacher-student ratios becomes even more acute when complicated by the high student-mobility rates in many schools. In such situations teachers have trouble not only in meeting students’ needs but also in recognizing students and remembering their names. (Page 10)

1.57 
The social problems that place students at risk are not always easy to detect. Students’ low productivity, learning difficulties, and attitude problems demand teacher attention; yet teachers may be unaware of the source of those difficulties. Even when teachers do recognize the source of a problem, they may lack the resources or expertise to offer help. (Page 11)

1.58
Support from parents and the community can make a significant difference in the teacher’s effectiveness in the classroom. Increasingly, there has been a realization that school, parents, and community must work together so that children and youth develop to their maximum potential academically, socially, emotionally, and physically. (Page 12)

1.59 
The teaching force is much less diverse than the student population in the public schools of Canada. Some view the need for minority role models in Canadian schools as urgent. (Pages 8-9)

Case Study

Ms. Burns is a fifth grade teacher in Toronto.  She has been teaching for eight years at Edgewood Elementary and is very concerned about the changes in students that she has observed over the years. Ms. Burns has 31 students in her class this year. Approximately 50% of her students live in poverty, 75% live in single-parent homes, and many of her students need one-on-one attention from an adult. Eight of her students receive special education services and she has one student who has fetal alcohol syndrome disorder (FASD). Ms. Burns arrives at school at 7:00 a.m. every morning and does not return home until after 6:00 p.m. each evening because of the demands and needs of her students. She is feeling very stressed about her teaching and the lives of her students.

1.60
Discuss the social problems that impact the lives of students in Ms. Burns’ class.

1.61
How do these social problems affect the teaching and learning process?

1.62
Develop two strategies that could be implemented to support Ms. Burns in her teaching 
as well as enhance student success.

1.63
Briefly discuss the stress factors that are influencing Ms. Burns’ daily life.

Case Study Feedback

1.60 
Responses should address social problems such as substance abuse, poverty, family distress, abuse and neglect, or health problems such as FASD. (Page 11)

1.61 
These problems will affect the lives and learning of children and youth and will significantly impact the teaching process. (Page 11)

1.62
Responses could include the need for family and community support, the use of volunteers in the classroom, or other ideas that can be implemented given financial restraints. (Page 12)

1.63 
Stress factors include the daily challenges faced by her students (i.e., poverty, single parent homes), large class size (31), constant need for adult intervention with children, the high number of students receiving special education, and the long working hours. (Pages 9-12)

Authentic Assessment

You will be interviewing a classroom teacher with at least three years of teaching experience.

A.
Develop interview questions that relate to:

•
the challenges of teaching (classroom management, social problems, need for family and community support, job stress)

•
what teaching is really like (six realities)

•
expectations of society 

•
how good teachers view their work.

B.
After approval of interview questions, conduct your interview.

C.
Synthesize the results of your interview and compare those results with your career expectations. 
(Open-ended question with a wide variety of potential student responses)

Technology-based Assessment

[Technology needed: Students will be required to find a specific website and locate information, send an email with an attachment saved in a specific format, and use a word processing program]

Answer the following questions, then email your answers to the instructor as an attachment. Save your attachment in rich text format (rtf).


a)
Go to the Canadian Teachers Federation (CTF) site: http://www.ctf-fce.ca.
•
Conduct a search using “Teaching in Canada.”

•
Is the information given on this site similar to the information given in your text? Discuss some of the similarities and differences.
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