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[bookmark: _Toc488653399]Preface
Classroom Assessment: Principles and Practice for Effective Standards-Based Instruction, Seventh Edition, by James H. McMillan is written for those who are entering the field of teaching and those who are already in the profession. As such, at times the text assumes prior knowledge or experiences. This manual is designed to guide the college or university instructor to help undergraduate or graduate students construct personal meaning for the concepts and skills presented in the text. A tenet of this text and the current state of knowledge in the field of assessment asserts that good assessment looks like good teaching.
We would like to gratefully acknowledge the work of Margie Gaines Tully on the prior editions of this manual.  The suggested instructional and assessment activities that are based in her extensive experience and knowledge remain the basis for the current version.  
[bookmark: _Toc482291406][bookmark: _Toc488653400]Organization of the Manual
This manual is organized according to the text chapters. Most chapters have three main sections: Introduction, Suggested Activities, Assessment Items, and Answer Key. The Introduction provides the main focus and learning outcomes of the chapter. The Suggested Activities section describes activities that can be used to activate prior knowledge, focus on understanding the content, extend and refine understanding, or summarize and integrate the information. The Assessment Items section includes two sections that contain Selected-Response Items and Constructed-Response Items. The Answer Key section provides answers to the selected-response items and the page numbers in the textbook where support for the answers to both the selected- and constructed-response items can be found. There are no assessment items for Chapter 13 and 14 because the information in these chapters is taught for awareness rather than mastery. 
[bookmark: _Toc482291407]Use of Suggested Activities
The first activity in each chapter is designed to activate prior knowledge or engage students in a learning activity in order to develop a common experience. These activities attempt to make the learning personally relevant and meaningful, allowing students to connect with the content of the chapter. Other activities provide opportunities for students to apply knowledge and skills or to extend and refine their understanding. Each chapter ends with a summary activity. 
[bookmark: _Toc482291408]There are probably more than enough suggested activities to fill the available instructional time. Always set a time limit for group activities. Keep the pace moving quickly, and don’t wait for the last person or group to finish. Students must learn to adjust to your expectations and to work quickly and efficiently to accomplish tasks. 
Assessment Items
The Selected-Response (SR) Items may include multiple-choice, binary-choice (e.g., true/false), and matching items. The Constructed-Response (CR) Items require students to produce an answer in a few sentences or brief paragraph in response to a question or request (e.g., describe, explain, or give an example). 
There are no assessment items for Chapter 13 and 14 because the information in these chapters is taught for awareness rather than mastery.
The multiple-choice items require students to select one correct response. They were written following the guidelines in the textbook and those of Haladyna & Rodriguez (2013) reflecting the current best practice in test development. The guidelines include: 1) State the central idea in the stem of the item; 2) Minimize the amount of reading in the response options; 3) Use only options that are plausible and discriminating; 4) Qualify statements or questions; 5) Write multiple-choice items with three response options (i.e., one correct option and two distractors). 
The true/false items were written following the guidelines presented in the textbook for writing binary-choice items. We recommend requiring students to justify any false responses as requested by the directions. This would require subjective judgment by the scorer. The true/false items should be spaced on the page to allow room for students to justify any statements they determine to be false.
The matching items were written using the guidelines in the textbook and the recommendations of Linn and Gronlund (2000) and Nitko (2001). The context for the matching items is terms and definitions. To promote the ability of the matching items to access deeper understanding, the stems of the items are novel presentations of information presented in the textbook. To prevent students from cuing the terms with the definitions, the number of options is unequal to the number of item stems (e.g., six terms with five definitions).
Constructed-response items were written using the guidelines presented in the textbook. While the CR items are intended to be scored objectively, there is some subjective judgment required of the scorer. 
Assessment items usually include qualification that the answers are expected to come from the textbook. Adding a qualification is a common practice in test-writing and is especially important with content such as that in this textbook. 
You should be able to copy and paste any of the assessment items you wish to use, however the line spacing between items and the numbering sequence may need to be changed. 
[bookmark: _Toc482291409]Answer Key
Answers to the selected-response items and page numbers that support the answers can be found following the presentation of items for each chapter in the Answer Key. This section also provides page numbers in the textbook that support answers to the constructed-response items can be found. 
The test items for each chapter have not been field tested. Every effort has been made to develop items that follow the guidelines for item writing and have only one correct response according to information in the text. On occasion, students may be able to make and support an argument for a response alternative that is not the keyed correct response. If items are disputed, return to the textbook as the authority to find evidence to support the response. 
Useful materials for Chapters 8, 9, and 15 are located in the Appendix at the end of this resource manual.
[bookmark: _Toc482291410][bookmark: _Toc488653401]Evaluation of Student Performance 
Grading practices vary among universities and colleges. You will certainly need to conform to standard practices in your department and institution. However, you may also wish to provide your students with a general rubric that describes the quality of the performance expected for each letter grade. The following rubric is a model that you may use. 
High Level Performance High level performance deserving the grade of A implies excellence in thinking and performance with the course knowledge and skills, along with the development of critical insights acquired through the exercise of reasoning skills. A-level work is, on the whole, clear, precise, well-reasoned, and insightful. Basic terminology and concepts are used and applied correctly. The A-level student often raises important questions and issues, analyzes key questions and problems clearly and precisely, recognizes key questionable assumptions, clarifies key concepts effectively, frequently identifies relevant competing points of view, and demonstrates sensitivity to important implications and consequences. A-level products and assignments reflect accurate and precise application of the knowledge and skills learned in the course and the products meet the standards of excellence in the field and contain minimal flaws. 
Competent Performance The grade of B implies sound thinking and performance with the course knowledge and skills. B-level work is, on the whole, clear, precise, and well-reasoned, but does not have depth of insight. Basic terminology and concepts are, for the most part, used correctly, but some flaws and minor misconceptions are evident. The B-level student often raises questions and issues, analyzes questions and problems clearly and precisely, recognizes some questionable assumptions, clarifies key concepts competently, sometimes identifies relevant competing points of view, and shows some sensitivity to important implications and consequences. B-level products and assignments reflect accurate application of the knowledge and skills learned in the course and meet the basic requirements of the product, although some flaws may be evident. 
Minimal Performance The grade of C implies mixed thinking and performance with the course knowledge and skills. C-level work is inconsistently clear and lacks precision; moreover, it does not display depth of insight or consistent competence. Basic terminology and concepts are often used correctly, but important distinctions are misunderstood. Typically, the C-level student contributes little to group discussions. The C-level student sometimes raises questions and issues, sometimes analyzes questions and problems, recognizes some questionable assumptions, clarifies some concepts, sometimes identifies relevant competing points of view, but does not demonstrate consistent sensitivity to important implications and consequences. C-level products and assignments reflect several errors in the application of the knowledge and skills learned in the course and minimally meet the basic requirements of the product. 
Substandard Performance The grade of D implies poor thinking and performance with the course knowledge and skills. On the whole, the student tries to get through the course by means of rote recall, attempting to acquire knowledge by memorization rather than through comprehension and deep understanding. Basic terminology and concepts are used in a way that indicates superficial understanding, misconceptions, and little, if any, ability to apply terminology and concepts in flexible or novel ways. D-level work represents thinking that is typically unclear, imprecise, and poorly reasoned. The D-level student rarely raises questions and issues, superficially analyzes questions and problems, does not recognize assumptions, only partially clarifies concepts, rarely identifies relevant competing points of view, and is insensitive to important implications and consequences. D-level products and assignments reflect several errors in the application of the knowledge and skills learned in the course and fail to meet the basic requirements of the product in some important ways.
[bookmark: _Toc482291411]Evaluating Projects and Performance Assessments
[bookmark: _Toc482291412]In addition to communicating the grading methods you will use to determine course grades, it is important to apprise your students of the criteria used to evaluate assignments and projects. Provide students with the following rubrics and require that they use the rubrics to self-evaluate their assignments at the time they turn them in by attaching a 3x5 card and identifying the score they would give their assignment on each of the rubrics. You should determine in advance which performance assessment projects you will use, calculate the total points possible for all projects, and announce how project scores will be factored into the final course grade. 
Knowledge Rubric
	4
	Student demonstrates a thorough understanding of the course information, concepts, principles, and generalizations and integrates knowledge with prior knowledge or experience to produce new insights into some aspect of the information. 

	3
	Student demonstrates accurate understanding of the course information, concepts, principles, and generalizations and integrates that information, although connections beyond the information are limited. Errors, if any, are minor. 

	2
	Student demonstrates a partial understanding of the course information, concepts, principles, and generalizations. Student demonstrates evidence that information was learned in a superficial or rote manner. Errors or gaps in understanding reveal misconceptions. 

	1
	Student demonstrates severe misconceptions about course information, concepts, principles, and generalizations. 


[bookmark: _Toc482291413]
Complex Skill Rubric
	4
	Student demonstrates complete understanding of the procedural skills needed to complete the task and uses the skills accurately and appropriately to complete the task or to produce a quality product. Skills are used flexibly to complete the task. 

	3
	Student demonstrates accurate understanding of the procedural skills to complete the task. Minor errors may exist, but they do not affect the student’s ability to complete the task. Errors do not significantly affect the overall quality of the product. Student may require some direction or assistance to complete the task. 

	2
	Student demonstrates partial understanding of the procedural skills needed to complete the task. Inappropriate or inaccurate use of procedures leads to errors that affect the completion of the task or the quality of the product. Student has limited strategies or uses procedural skills in a mechanistic way, which affects the ability to complete the task independently or to use the skills in novel situations. 

	1
	Student demonstrates limited ability to select appropriate procedural skills for the specific task or to use skills correctly. There are many errors in the use of procedures, or the procedure may be attempted but not followed through to complete the task. 


[bookmark: _Toc482291414]Quality Product Rubric
	4
	The product fully meets its purpose and is organized and presented in a way that meets the needs of the intended audience. The product meets or exceeds the conventional standards for a quality product as defined by experts in the field. 

	3
	The product meets its purpose and is organized and presented in a way that meets the needs of the intended audience. The conventions and rules for the mode of communication are used in customary ways. 

	2
	The product only partially meets its purpose because of errors. The organization and presentation show inconsistent awareness of the needs of the audience. The product does not meet one or more conventional standards for a quality product as defined by experts in the field. 

	1
	The product does not meet its purpose. The organization and presentation show little or no awareness of the needs of the audience. The product does not meet the majority of the conventional standards for a quality product as defined by experts in the field. 


[bookmark: _Toc488653402][bookmark: _Toc482291416]

Chapter 1–The Role of Assessment in Teaching and Learning
[bookmark: _Toc488653403]Introduction
The activities suggested for this chapter will help emphasize the key points of this chapter, regardless of whether or not the students have read the chapter. The activities help to set the stage for the purposes of assessment in general and classroom assessment in particular. The chapter will help students gain insights into the nature and purposes of classroom assessments and how assessment is an on-going process that takes on many different forms.
The learning outcomes for Chapter 1 are:
1.1 Understand the nature of classroom assessment, its purposes and characteristics, and how classroom assessment differs from other types of assessment.
1.2 Understand and be able to give examples of how classroom assessment of, for, and as learning can be integrated with instruction.
1.3 Know how different contextual factors, such as high-stakes accountability testing and theories of learning, influence teacher decision making about how classroom assessments are designed and implemented in a specific classroom.
[bookmark: _Toc482291417][bookmark: _Toc488653404]Suggested Activities
Activate Prior Knowledge
This activity is to get students to think about assessment experiences in their lives and reflect on what made them either positive or negative.
· Ask students to think of a time when they felt good about an assessment event in their own lives and write down a few ideas about what contributed to the positive experience. 
· Next, ask them to think of a time when they felt bad about an assessment event in their own lives and write down a few ideas about what contributed to the negative experience. 
· Have students share what they wrote with a partner. After a few minutes, request that some of the students share their thoughts with the whole class.
· Make two charts: Factors Contributing to Positive Experiences and Factors Contributing to Negative Experiences.  Ask students to summarize the two lists and then draw conclusions or generalizations about positive and negative factors. 
Understanding the Content
As a result of the following card sort activity, students will gain an understanding of the various types of and purposes for assessment. 
Provide students with sticky notes, 3x5 note cards, or small slips of paper and ask them to quickly write one way on each note or card to indicate the different ways they have been assessed as students (~1–2 minutes). Next ask them to quickly do the same for the different ways they have assessed students (~1–2 minutes). 
Next, have students work together in small groups or as one large group to sort their cards into similar categories. Once the cards are sorted, divide students into as many groups as there are categories of cards. Give one category of cards to each group and have students come up with a label for their category. Allow students to re-categorize some of the cards.
On a chart, list the categories down the left side (rows) and make columns across the top listing the different users of the assessment information: teachers, parents, building administrators, central office administrators, school board, public, students. Ask the following questions: 
1. Who is the primary user of the data or information from the assessment method? 
2. Who makes decisions based on the information? 
Place a checkmark in the appropriate cells of the table to indicate which audiences use the information. A question mark can be used to question whether the audience really uses the information or merely looks at the scores. When the chart is completed, have the students make inferences and draw conclusions based on the information in the chart. 
Sample Chart
	 
	Teachers
	Parents
	Bldg. Admin.
	Central Admin.
	Supt/School Board
	Public
	Students
	Others

	Standardized tests
	√
	√
	√
	√
	√
	√
	 
	√

	Teacher-made tests
	√
	√
	 
	 
	 
	 
	√
	 

	Observation
	√
	 
	 
	 
	 
	 
	 
	 

	Oral questioning
	√
	 
	 
	 
	 
	 
	 
	 

	Homework
	√
	√
	 
	 
	 
	 
	?
	 

	Classwork
	√
	 
	 
	 
	 
	 
	?
	 

	Projects
	√
	√
	 
	 
	 
	 
	?
	 

	Reports
	√
	√
	 
	 
	 
	 
	?
	 

	Screening tests
	√
	√
	√
	√
	 
	 
	 
	 


Extend and Refine Understanding
An important use of a table like this is to be able to generate new understandings by drawing conclusions. Ask students to examine the chart and draw conclusions about the different purposes of educational assessment.  
A major insight students should have is that there are four primary purposes of educational assessment: 
1 Diagnosis
2 Grading
3 Instruction
4 Accountability
As noted in the text, it is important to think about classroom assessment as a process that supports and enhances student learning, not something that merely documents what students know, understand, and can do. Another insight is that students are rarely users of the information. Discuss whether and how students should be users of test information and how the information might be made meaningful to them. 
Students can re-sort the cards according to whether the assessment method is used primarily before, during, or after instruction. After the cards are resorted, spread out the cards so that students can see all the cards in the group. Ask: 
· Which assessment methods are most likely to be motivating to students?
· Which assessment methods yield useful feedback to students?
· Which assessments are likely to provide the teacher with new information about the student?
· Which assessment methods provide the most direct information about a student’s performance without interference by confounding factors (e.g., guessing, emotions, or motivation)? 
Ask students to draw conclusions about the primary purpose of each category of assessment (before, during, and after). Once students see that timing is related to purpose, ask them if they have ever experienced a time when timing and purpose were confused. For example, have they been graded on a paper or test that they thought was a pretest or strictly for the teacher to determine their current level of knowledge or skill? 
Summarize and Integrate
Before leaving this chapter, have students review the assessment standards for teachers presented in the textbook. Then, have them review the list of factors that contribute to positive or negative assessment experiences and ask them to relate the list of factors to the card sort categories and the assessment standards for teachers. Students should find connections and draw conclusions. Ask: 
· Which general categories of assessment are associated with positive experiences and which are more generally associated with negative experiences? 
· Which types of assessments are more likely to motivate students to perform their best?  
· Which assessment methods are appropriate for the instructional decisions made based on the assessment? For which assessments is there a disconnect? 
[bookmark: _Toc482291418][bookmark: _Toc488653405]

Chapter 1 - Assessment Items
Selected-Response Items
Directions for multiple-choice items: Select the one correct answer for each item.
1. According to the textbook, which of the following is the term used for things that are configured so that they reinforce and support each other.
a. Assessment
b. Context
c. Alignment
2. According to the textbook, should assessment enhance learning or should it document learning?
a. They are equally important.
b. Enhancing learning is most important.
c. Documenting learning is most important.
3. Which of the following terms is used to describe the type of educational system that uses commonly accepted objectives for student learning?
a. Curriculum-based
b. Standards-based
c. Mastery-based
4. By which school year did all states test reading and mathematics annually in grades 3–11?
a. 2002–2003
b. 2005–2006
c. 2008–2009
5. In which year was the Race to the Top initiative launched?
a. 2003
b. 2006
c. 2009
6. According to the textbook, which of the following three types of classroom assessment occurs during instruction?
a. Contextual-based assessment
b. Teacher-made quizzes and tests
c. Embedded formative assessment
7. According to the textbook, which of the following three types of classroom assessment is primarily used to document what students know, understand, and can do?
a. Summative assessment
b. Accumulative assessment
c. Formative assessment
8. In a backwards design approach to planning, when does the planning for assessment happen?
a. Before instruction
b. During instruction
c. After instruction
9. Which of the following is the term used to describe a belief in being able to be successful?
a. Transference
b. Self-efficacy 
c. Scaffolding
10. Which of the following is usually true about the effectiveness of intrinsic and extrinsic motivation?
a. They are equally effective.
b. Intrinsic is more effective than extrinsic.
c. Extrinsic is more effective than intrinsic.
11. According to the textbook, "What response is best to student inattention or disruption?" is a question a teacher might ask during which type of assessment?
a. Pre-assessment
b. Embedded formative assessment
c. Summative assessment
12. According to the textbook, which of the following types of assessment often uses normative scoring guidelines?
a. Pre-assessment
b. Embedded formative assessment
c. Summative assessment
13. According to the textbook, which of the following types of assessment is typically used to report to parents?
a. Pre-assessment
b. Embedded formative assessment
c. Summative assessment
14. According to the textbook, which of the following types of assessment is typically used to give feedback to students?
a. Pre-assessment
b. Embedded formative assessment
c. Summative assessment
15. According to the textbook, which type of assessment tends to produce good motivation and effort?
a. Somewhat easy
b. Moderately challenging
c. More challenging
16. According to research by Dweck (2008), which of the following is true about students who are praised for their ability to do well?
a. They are less likely to persist.
b. They are more likely to persist.
c. They are neither more nor less likely to persist.
17. According to the textbook, which of the following is the term used to describe a relatively stable emotion, motivational disposition, or other personality dimension that lies within a student?
a. Mastery characteristic
b. State characteristic
c. Trait characteristic
Chapter 1 Constructed-Response Items
Directions for constructed-response items: Write detailed answers in complete sentences, with examples where appropriate.
1. Name four of the 21st century-knowledge, skills, and dispositions that are considered essential for students, according to the textbook.
2. Name three of the significant factors that influence classroom assessment, according to the textbook.
3. What is differentiation and what are three of its implications for classroom assessment?
4. What is goal setting theory and what are three of its implications for classroom assessment?
5. Name three of the aspects that affect teacher decision-making, according to the textbook.
6. What is backward design as it relates to assessment?
7. Describe at least three of the ways classroom assessment supports teacher decision-making besides documenting student learning and assigning grades.
8. Describe three aspects of instruction that are informed by embedded formative assessment.
9. Give an example of how teachers can use assessment to diagnose individual or group strengths, weaknesses, or needs.
10. Describe two major uses of classroom assessment with examples of each.
11. Give three reasons why knowing the purpose for an assessment is crucial, according to the textbook.
12. Give three detailed examples of alternative assessments.
13. Describe how self-assessment can facilitate student motivation and achievement.
14. Describe at least three differences between assessment of learning, assessment for learning, and assessment as learning.
15. Describe the tension between the two sources of influence (i.e., internal and external to the teacher) on teacher grading practices.
16. Describe and give an example of a trait characteristic.
17. Describe and give an example of a state characteristic.
[bookmark: _Toc488653407]

[bookmark: _Toc482291419][bookmark: _Toc488653406]Answer Key
Chapter 1 
Selected-Response Answers
Multiple-choice answers
1. c. Alignment (p. 4)
2. a. They are equally important. (p. 7)
3. b. Standards-based (p. 7)
4. b. 2005–2006 (p. 9)
5. c. 2009 (p. 9)
6. c. Embedded formative assessment (pp. 14–16)
7. a. Summative assessment (pp. 14–16)
8. a. Before instruction (p. 17)
9. b. Self-efficacy (p. 6)
10. b. Intrinsic is more effective than extrinsic. (p. 6)
11. a. Embedded formative assessment (p. 15)
12. c. Summative assessment (p. 16)
13. c. Summative assessment (p. 16)
14. b. Embedded formative assessment(p. 16)
15. b. Moderately challenging (p. 29)
16. a. They are less likely to persist. (p. 27)
17. c.  Trait characteristic (p. 26)
Constructed-Response Answers (Reference pages)
1. p. 4 
2. Figure 1.1, p. 5
3. Table 1.1, p. 8
4. Table 1.1, p. 8
5. pp. 13–14
6. p. 16
7. p. 14
8. pp. 14–16
9. p. 20
10. pp. 19–20
11. p. 18
12. p. 20
13. p. 20
14. p. 22
15. pp. 24–26
16. p. 26
17. p. 26
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